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undoubtedly; that is part of it. Create new ones? Yes, in 
some parts of the country, undoubtedly. There are some por- 
tions of the country in which they are very much needed. Build 
up colleges on the basis of our high schools, using the junior 
college principle? Yes, in some parts of the country undoubt- 
edly this is a sensible and rational thing to do. It will take time 
to do it, but it can be done. Shall we go on enlarging our great 
universities, already so flooded with students, that it makes your 
head swim to go into them? Possibly; but we have certainly 
got to split them up in some fashion. If they are not going to 
be mere beehives, if they are really to be human establishments 
at all, we have got to do something to disintegrate these great 
masses of students in some of the bigger institutions. I ^m only 
sure of one thing and that I have already said, i.e., that we have 
to educate our public to the recognition of the fact, that if it is 
a good thing in a democracy that higher education should be as 
widely disseminated as possible, then democracy has got to pay 
the price for it, and to pay for more than it has paid up to this 
time." — President «/. R. Angell (of the Carnegie Corporation) in 
Proceedings of the Association of American Colleges. 

History for Everybody. — "Education is really one of the new- 
est of the arts and sciences. The idea of particular, exceptional 
people pursuing learning has been familiar to the world for 
scores of centuries, but the idea of preparing the minds of whole 
classes or whole communities for cooperations and common 
actions by a training in common ideas is comparatively a new 
one. The idea of education as learning still dominates us, and 
so it is that while we have numbers of teachers of history who 
are or who attempt to be, or who pose as historians who teach, 
we have comparatively few teachers of history who are teachers 
whose instrument is history. In relation to the science of his- 
tory, and indeed to all the sciences, the importance of teacher 
as teacher is still insufficiently recognized. 

"Now, the virtues required of the historian as of the specialist 
in any other science are extreme accuracy, fulness, delicacy, and 
discrimination within the department of his work. He is 
usually not concerned with a philosophical review of the whole 
field of his science and very chary of invading any unfamiliar 
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provinces of his subject, because of the great risks he will run 
there of making, if not positive blunders, at least incomplete 
statements. The specialists will catch him out, and though the 
point may be an utterly trivial one, he will have been caught 
out and that discredits the historian excessively. But the 
teacher's concern is primarily with the taught and with giving 
them a view of their universe as a whole. It is only after under- 
going such comprehensive teaching that a student should be 
handed over to learn, by example and participation in some 
definite specialization of study, the finer precisions. 

"The modern community has yet to develop a type of teacher 
with the freedom and leisure to make a thorough and continuous 
study of contemporary historical and other scientific knowledge 
in order to use these accumulations to the best effect in general 
education. Because this is work for teachers and not for his- 
torians. The insufficient number of teachers we maintain are 
kept closely to the grindstone of actual lesson-giving. Perhaps 
a time will come when, over and above the professors and teach- 
ers actively in contact with pupils and classes, there will be a 
considerable organization of educationists whose work will be 
this intermediate selection and preparation of knowledge for 
educational purposes. But in Britain at any rate there are no 
signs of any development of this broader, more philosophical 
grade of teacher. The British universities have no philosophy 
of education and hardly any idea of an educational duty to the 
community as a whole. At the Reformation they became, and 
they have remained to this day, meanly and timidly aristocratic 
in spirit. The typical British university don has little of the 
spirit that would tolerate and help these master teachers we 
need. He would not suffer them; he would be jealous of them 
and spiteful towards them." — H. (?. Wells, Yale Review. 

Sanity as Related to Athletics. — "One is perfectly safe in 
saying that intercollegiate athletics are not conducted for one's 
health. Health is considered only in so far as it is conducive 
to winning. In fact many of the fundamental rules of health 
are flagrantly violated by the coach. It is not a question of 
how much work Brown should do, but of how much work Brown 
can stand. The man who has just recovered from a severe case 



